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DEFINED NEED AND CONTEXT 

 

Primary / elementary aged children, due to a number of environmental, sociological, 

cultural and economic factors, may benefit from enrichment programs designed to 

complement, consolidate and extend learning at school. The nature of this support can 

be categorised under the following three broad headings: 

 Learning 

 Personal, Social & Emotional Intelligences 

 Life and Thinking Skills 

TLC (Teaching & Learning Creatively) Kids was created to address these needs. TLC 

Kids has been operating since 2001 and is grounded on research-based learning 

principles as outlined below. 

 

PHILOSOHPY 

 

TLC Kids has a commitment to build a ‘Community of Learners’ with broad 

objectives of motivation, self-regulation and Life Long Learning. (Candy, 1991) We 

strive to construct meaningful, relevant engagements for children as active 

participants in the learning process, working towards a common, fundamental desire 

to lead rich and fulfilling lives. (Bronfenbrenner, 1998) 

 

THEORY & METHODS 

 

TLC Kids is built on an holistic understanding of teaching and learning characterised 

by:  

 acknowledgement of cognitive, social, emotional, physical, aesthetic, and 

spiritual dimensions of thinking and expression; (Nava, 2000) 

 cooperative learning environments; (Kagan,1990; Gibbs,1994) 

 methods embedded in whole brain, real-world, experiential learning where 

learning is embedded in natural, spatial memory (Caine et al.,1994); and  

 methods which foster learning and knowing through multiple intelligences 

(Gardner, 2006; Lazear,1999) 

 

TLC Kids learning aims to construct meaning by firstly acknowledging the learner’s 

competencies and learning styles (Dunn & Dunn, 1992). Facilitators then apply the 

principles of scaffolding and implement regular teaching and learning methods to 

support ongoing learning and development. (Kozulin, 2003)  

 

TLC Kids integrates ICTs and embeds multiliteracies in that students draw on a range 

of knowledge and contexts from many disciplines, as well as on multiple modes of 

communication. (O’Rourke, 2005) 

 

LEARNING SYSTEMS  
 

TLC Kids Learning Systems encourage learners to engage as active, resilient, self-

regulated participants in the learning process. (Bernard, 1995; Schunk, 1995)  



 

TLC Kids Class Management Strategies are humanistic, negotiated and consistent. 

Principles of intrinsic motivation, self-efficacy (Bandura, 1994) and positive 

reinforcement are embedded in all practice. (Gilman et al., 2009) 

 

TLC Kids Learning Environments are grounded on the principles of inclusion (Khalsa, 

1999) and differentiation. (Tomlinson, 1999) Learning occurs in many ways amongst 

all participants in the learning process. The TLC Kids teacher is a facilitator, not a 

disseminator, of knowledge. Participatory and discovery methods are favoured instead 

of traditional didacticism.  

 

TLC Kids offers empowerment through providing students with choices in their 

activities and learning. We deliver strategies to draw on intrinsic motivation and 

balance this with measured extrinsic factors in order to maximise outcomes for all age 

groups. (Ryan & Deci, 2000) TLC Kids embraces explicit and positive phraseology in 

all communications.  

 

SUSTAINABILITY 

 

TLC Kids Development Systems ensure our programs are refined and evaluated based 

on continual internal review, Quality Assurance principles (Cheng, 2003) with 

ongoing review and feedback from our users as an integral component of our 

‘Community of Practice’. (Wenger, 1998) 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



REFERENCES 

 

Bandura, A. (1977). Social learning theory, Englewood Cliffs: Prentice Hall 

 

Bandura, A. (1994). Self-efficacy. In V. S. Ramachaudran (Ed.), Encyclopedia of 

human behavior (Vol. 4, pp. 71-81). New York: Academic Press. (Reprinted in H. 

Friedman [Ed.], Encyclopedia of mental health. San Diego: Academic Press, 1998) 

 

Bernard, B (1995) Fostering Resilience in Children. ERIC Digest, ERIC Publications 

 

Bronfenbrenner, U., & Morris, P. A. (1998).The ecology of developmental processes. 

In W.Damon (Series Ed.) & R. M. Lerner (Vol. Ed.), Handbook of child psychology: 

Vol. 1: Theoretical models of human development (pp. 993-1028).New York: Wiley. 

Caine, G., Caine, R. N., & Crowell, S. (1994). MindShifts: A brain-based process for 

restructuring schools and renewing education, Arizona, Zepher Press.  

 
Candy, P. C. (1991). Self-direction for lifelong learning: A comprehensive guide to theory 

and practice. San Francisco: Jossey-Bass. 
 

Centre for Educational Research and Innovation, Organisation for Economic Co-

operation and Development Contributor Centre for Educational Research and 

Innovation (2000) Motivating Students for Lifelong Learning: What Works in 

Innovation in Education, OECD Publishing. 

 

Cheng,  C (2003) Journal: Quality assurance in education: internal, interface and 

future. Volume: 11 Issue: 4 Page: 202 - 213 

Dunn, R., & Dunn, K. (1992). Teaching elementary students through their individual 

learning styles: Practical approaches for grades 3-6. Boston, MA: Allyn & 

Bacon.Gardner, H (2006). Multiple intelligences: new horizons, Basic Books  

 

Dreikurs, R. (1957). Psychology in the classroom: A manual for teachers. New York: 

Harper &  Brothers, Inc. 

 

Freire, P. (1972) Pedagogy of the Oppressed, Harmondsworth: Penguin 

Gibbs, J: (1994) Tribes - A New Way of Learning Together, Centre Source 

Publications  

 

Gilman, R, Furlong, M, Huebner, E, (2009) Handbook of Positive Psychology in 

Schools. Taylor & Francis 

 

Glasser, W. M. 1965. Learning to succeed through a higher self-concept. Reality 

Therapy, Harper and Row, 9-10 

 

Heider, F. (1958). The Psychology of Interpersonal Relations. New York: Wiley 

 

Kagan, S (1990). Cooperative Learning: Resources for Teachers, Resources for 

Teachers 

 

Khalsa, S (1999) Inclusive Classroom: a Practical Guide for Educators (Grades 3-9). 

Good Year Books 



 

Kozulin, A. (2003). Psychological tools and mediated learning. In A. Kozulin, B. 

Gindis, V. Ageyev & S. Miller (Eds.), Vygotsky's educational theory in cultural 

context (pp. 15- 38).Cambridge: Cambridge University Press. 

 

Krause, K. et al. 2003, Educational Psychology for Learning and Teaching. Thomson, 

Melbourne 

 

Lazear, D. (1999) Eight ways of knowing: Teaching for Multiple Intelligences (3rd 

edition). SkyLight Professional Development, Illinois 

 

Leonard, D (2002) Learning theories, A to Z Greenwood Publishing Group, 2002 

 

Martin, A. J. & Dowson, M. (2009), ‘Interpersonal Relationships, Motivation, 

Engagement, and Achievement: Yields for theory, Curre1nt Issues, and Educational 

Practice’ Review of Educational Research, Vol 79, No 1 pp327-365     

 

Maslow, H (1954) Motivation and Personality, NY: Harper 

 

Nava, R. G. (2000). A multi-dimensional multi-level perspective of holistic education: 

An integrated mode. Holistic Education Network of Tasmania 

O'Rourke, M (2005). Multiliteracies for 21st Century Schools, Australian National 

Schools Network, Faculty of Education, University of Technology, Sydney 

 

Ryan, R, & Deci, D (2000) Intrinsic and Extrinsic Motivations: Classic Definitions 

and New Directions in Contemporary Educational Psychology 25, 54–67 (2000) 

 

Sanacore, J. (2008), Turning Reluctant Learners into Inspired Learners The Clearing 

House , Vol 82, No 1, pp40-44 

 

Schunk, D. H. (1995). Self-efficacy and education and instruction. In J. E. Maddux 

(Ed.), Self-efficacy, adaptation, and adjustment: Theory, research, and application (pp. 

281-303). New York: Plenum Press.  

 

Steiner, R (1971). Human Values in Education. London: Rudolf Steiner 

 

Tomlinson, C. (1999). The differentiated classroom: Responding to the needs of all 

learners. Alexandria, VA: Association for Supervision and Curriculum Development.  

 

Ulrich, S (1991) Interest, Learning, and Motivation. Educational Psychologist, 1532-

6985, Volume 26, Issue 3, 1991, Pages 299 – 323 

 

Wenger, E (1998), Communities of Practice: Learning, Meaning, and Identity, 

Cambridge University Press 

 

Zimmerman, B & Schunk, D (2001) Self-regulated learning and academic 

achievement: theoretical perspectives, Lawrence Erlbaum Associates 

 

 

 

 

 


